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SCHOOL AS A SPACE FOR CREATIVE THINKING

Svetlana TOLSTAIA,
Moldova State University

Creative thinking is considered to be one of the key skills of the 21st century. The problem of developing creative
abilities of schoolchildren is the basis, the foundation of the learning process, is an ‘eternal’ pedagogical problem,
which does not lose its relevance over time, requiring constant, close attention and further development. The article
presents a theoretical review of the problem of creativity, describes the goals and pedagogical conditions of creativity
development in schoolchildren, suggests some directions of modernisation of the educational process and curriculum
in order to create conditions for the development of creative thinking.
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SCOALA CA SPATIU PENTRU GANDIRE CREATIVA

Gandirea creativa este consideratd a fi una dintre competentele-cheie ale secolului XXI. Problema dezvoltarii
abilitatilor creative ale elevilor este baza, fundamentul procesului de invétare, este o problema pedagogica ,,eterna”,
care nu 1si pierde relevanta in timp, necesitand o atentie constanta, atenta si o dezvoltare ulterioara. Articolul prezin-
td o trecere In revistd teoretica a problemei creativitatii, descrie obiectivele si conditiile pedagogice ale dezvoltarii
creativitatii la scolari, propune cateva directii de modernizare a procesului educational si curicula predatapentru a
crea conditii de dezvoltare a gandirii creative.

Cuvinte-cheie: creativitate, gandire creativa, scoala, elevi, dezvoltarea gandirii creative.

Introduction

Today’s society is particularly in need of people who are enterprising, creative, ready to find new approa-
ches to solving urgent socio-economic and cultural problems, able to live in a new democratic society and
be useful to this society.

In this regard, the problem of developing creative thinking and creative activity of an individual is of
particular relevance today. Creative individuals have always determined the progress of civilisation, crea-
ting material and spiritual values that are notable for their novelty, non-template, helping people to see the
unusual in seemingly ordinary phenomena. But today the educational process is faced with the task of edu-
cating a creative personality, starting from primary school. This task is reflected in alternative educational
programmes and innovative processes taking place in modern schools.

Creative thinking is a component of functional literacy, which is understood as a person’s ability to use
his/her imagination to develop and improve ideas, form new knowledge, and solve problems he/she has not
encountered before. According to PISA (Programme for International Student Assessment) [19], creative
thinking is also the ability to think critically and improve one’s designs.

Creative thinking plays a huge role in human life. It is a factor that is necessary for creating something
new, because all modern inventions are the result of a non-standard approach to familiar things. Creative
approach helps to react faster to tasks, skilfully get out of difficult situations, live out of the template and
generate cool ideas. People with creative thinking are able to think outside the box and find unconventional
solutions to standard situations.

Conceptual base

The modern system of general education does not pay due attention to the development of creative thinking
in schoolchildren: the emphasis is placed on logic, as well as on mastering knowledge in a number of exact
and humanitarian disciplines [13]. The small number of hours devoted to fine arts, music and choreography in
modern schools is not enough for children to develop their potential on a large scale. It is not surprising that
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many parents are interested in various methods of developing their child’s creative thinking, as this can give
them a significant advantage over their peers and lay the foundation for their future speciality.

Education today is aimed not only at equipping students with a system of knowledge, skills and abilities
necessary for the implementation of the school curriculum, but also at the development of their creative
abilities and capabilities, the formation of readiness for creative problem solving.

The social order for a creative personality cannot be successfully implemented without modernising
the school learning process. Its reorganisation presupposes, first of all, the focus of teachers® efforts
on the development of students’ memory, thinking, imagination, systematisation of knowledge and
skills of creative activity, improvement of properties and qualities of their personality, providing them
with the ability to find their own way out of non-standard situations. A creative approach to the imple-
mentation of the school programme is one of the important indicators of their learning ability [9, 13].
In connection with the need of society in creative schoolchildren and its fulfilment, there is a need to
study the main characteristics of a creative personality and the conditions of their formation by means
of the educational process of school. Such characteristics are creativity, creative activity and creative
potential of a personality.

Therefore, today in pedagogical science and practice there is an intensive search for new, non-stan-
dard forms, methods and techniques of teaching. Non-traditional types of lessons, problem-based teaching
methods, collective creative activities in extracurricular activities that promote the development of creative
activity of junior schoolchildren are widespread.

As mentioned by Professor Ig. Racu [6], creativity as a mechanism of productive activity, aimed at
stimulating the development of creative personality of schoolchildren, involves clarifying its essence and
identifying the main characteristics of this complex personal education.

The analysis of scientific literature allows us to talk about the ambiguity of approaches to this issue. In
the 60s of the XX century, the impetus for the identification of creative thinking was the information about
the lack of connection between intelligence and the success of solving problem situations. It was found that
the latter depends on the ability to use the information given in the tasks at a fast pace in different ways. This
type of thinking [1, 2, 16, 18] was called creativity and began to study it independently of intelligence - as
thinking associated with the creation or discovery of something new.

To determine the level of creativity, J. Guilford identified 16 hypothetical intellectual abilities that cha-
racterise creativity [16].

Among them:

. fluency of thought - the number of ideas arising per unit of time;

. flexibility of thought - the ability to switch from one idea to another;

. originality - the ability to produce ideas that differ from conventional views;
. curiosity - sensitivity to problems in the world around us;

. ability to develop a hypothesis;

. irreality - logical independence of the reaction from the stimulus;

7. fantasy - complete detachment of the response from reality in the presence of a logical connection
between the stimulus and the response;

8. problem-solving ability, i.e. the ability to analyse and synthesise;

9. the ability to improve an object by adding details;

10. and so on.

E. Torrance identifies four main parameters that characterise creativity: ease - the speed of performing
textual tasks; flexibility - the number of switches from one class of objects to another during the answers; ori-
ginality - the minimum frequency of a given answer to a homogeneous group; accuracy of task fulfilment [18].

The author of the methodology of creativity development, teacher O. I'. 3axaposa [10] considers creati-
vity as the ability to think outside the box, the ability to produce unexpectedly new solutions. She considers
creativity from the point of view of the ability to work with stereotypes of perception, thinking, and activity.
In her opinion, every culture is based on stereotypes. The more variants of reaction a person has, the more
stereotypes he has accumulated - the easier it is for him, the more of them he can use. If the psyche is plastic
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and can choose a variant of behaviour adequate to a particular situation and, if necessary, develop a new
one, because none of the proposed ones suited the situation, then this plasticity is creativity.

B. 1. Illagpukos in his monograph Mental Development of Man writes that ‘creativity is an attitu-
de, attitude of a person, expressed in highlighting the problem in a new light, freedom from stereotypes,
openness and aspiration to non-trivial solutions’ [14, p. 32].

Among the most promising directions of studying the phenomenon of creativity at the present time stand
out the studies of JI.b. borosinenckas, who defines human creative activity as a certain mental structure in-
herent in the creative type of personality. JI.b. borosiBnenckas considers creativity as a peculiarity of intelli-
gence or level of thinking, as a qualitative definition of the highest level of intellectual activity. Speaking
about the sources and conditions of creativity development, she characterises it as a socially conditioned
phenomenon that develops in activity [8].

Creativity is based on a set of natural gifts, reserves, aptitudes and abilities, which act as prerequisites
for the formation of the creative potential of the individual, the manifestation of its creative activity and
readiness for creative activity.

A. Maslow [12] distinguishes two levels in creativity - primary and secondary. The primary level is
involuntary creativity associated with insight. The secondary level is arbitrary, associated with hard work,
long training.

Researcher H. M. I'natko [9] distinguishes two levels of creativity: potential and actual. From his point
of view, potential creativity is pre-activity creativity, which defines the personality in terms of its readiness
to acquire actual creativity, to display creative activity.

The aim of creativity development is to create prerequisites for self-realisation of pupils in creative learning
process and later in independent activity. The essence of this process is to awaken the natural forces of a school-
child from curiosity to self-realisation, which is manifested in the development of his/her creative potential and
creative activity. Creativity acts as a basis, a starting point for the formation of a schoolchild’s creative potential.

According to E. Torrance [18], creativity includes increased sensitivity to problems, to deficiency or
contradiction of knowledge, actions to define these problems, to search for their solutions on the basis of
hypotheses, to test and change hypotheses, to formulate the result of the solution.

Creativity is the key to the future. All progress is the result of finding new, often unexpected, more effec-
tive, simpler and faster methods of solving any problems [13]. And this requires continuous improvement
of creative skills.

Therefore, today the issue of developing creative thinking in the younger generation is acute. Without
realising the laws of didactic influence on the personality, without the development of creative thought, full
perception of the world, it is difficult to bring up a harmoniously developed personality.

Analysing trends in the development of new ideas.

The process of creativity development will be successful if the system-forming basis of the school
educational process is a model based on systemic and holistic approaches to the accumulation of students’
experience of creative activity, providing for the principles and methods of creative learning [5, 13, 17].

The attitude in educational work to novelty and non-standard approach in solving educational tasks carry
the main pedagogical load, aiming pupils at creative actions and attitudes [5]. A specific feature of the lear-
ning process aimed at developing creativity is the free choice of actions, the need for novelty and creative
self-realisation.

Satisfaction of students’ need for creative self-realisation is possible in active creative activity, involving
interaction, cooperation and co-creation of students and teachers in solving learning tasks [17], taking into
account individual capabilities and creative abilities, experience of their creative work.

The orientation of the educational process on the personality of a schoolchild, the formation of his/
her creative characteristics breaks the established canons of its organization [17]. Traditional teaching as
a unity of prescriptions for students and teachers of the curriculum and standard assessments of students’
learning achievements have a negative impact on the development of creativity, which makes it necessary
to restructure the traditional practice of the educational process.

253



STUDIA UNIVERSITATIS MOLDAVIAE
Revista stiintifica a Universitatii de Stat din Moldova, 2024, nr. 9(179)

The main directions of its modernisation should be considered to be:

- creation of a healthy psychological climate, trust in the system of relations ‘teacher - schoolchild’,
ensuring co-operation and co-creativity in solving learning problems [1]

- actualisation of the teacher’s own creative potential [2];

- teacher’s mastery of methods of diagnosing figurative and verbal creativity, types of thinking, creative
thinking, interests and aptitudes of students [4];

- actualisation of positive learning motivation and attitudes to a creative approach to the perfor-
mance of learning tasks, development of creative personal attitudes in pupils, the need for creative
self-realisation [27];

- use of technologies of creative work: application of active forms (presentation, demonstration, report,
composing a virtual computer work, dramatisation) and methods (project method, frames, brainstorming,
heuristic methods of problem solving) of lessons [15];

- gaining experience of creative activity through free and self-initiated, personally involved, personally
meaningful teaching, providing freedom of choice of tasks and ways of their fulfilment, creating a situation
of success for each pupil [4];

- organisation of work on independent developments, individual and group projects (project activities) [2];

- providing conditions at the lesson, in particular, dividing the lesson time into active and relaxation
periods, which will give pupils an opportunity to reflect on the question posed [3];

- use of the potential of extracurricular activities in all subjects, through the realisation of the opportunity
to satisty the cognitive interest of pupils on the basis of an in-depth entry into the world of knowledge from
the natural sciences, humanities and arts in an atmosphere of co-creation, equal cooperation between pupils,
teachers and parents; through the voluntary choice of an individual educational route and the pace of its
development in the conditions of different-age groups [9];

- liaising with the parents of pupils through joint classes on topics of industrial orientation [7].

In the process of education it is important not so much to change the content, forms and methods of
teaching, as to establish and consolidate personal attitudes that stimulate creative actions of pupils, their
constant creative growth, development of the ability to originality and creative constructiveness of pupils’
thoughts. It is necessary to teach pupils to think independently, to show initiative and creative activity, to
act inventively and unconventionally.

Positive results of the educational process can be said only if a healthy psychological atmosphere,
nurturing and developing educational environment is created at school. U. fI. Jlepuep [11] believes that
the development of students’ personality directly depends on a certain moral and emotional climate at
lessons. According to the scientist, the decisive role in this is played by the position of the teacher him-
self, his creative enthusiasm, benevolence, and the atmosphere of freedom of thought and self-expression
he creates.

Conclusions

Students should learn to perceive new things, develop their creative thinking, ability to act creatively,
opening new horizons of cognition and creativity. The use of didactic technologies and methods of creative
work in the educational process stimulates the need for constant renewal and change of students’ worldvi-
ew. The combination of the educational process with scientific research is an important condition for the
development of creativity and the formation of creative potential of the schoolchildren.

Skilful application of methods and techniques that ensure high activity in educational cognition is a
means of developing creative abilities of students.

So, for creativity it is not necessary to find additional time and, especially, special classes. Creativity
should permeate the whole lesson, everything that is done at the lesson. Compulsory components of the
lesson should be supplemented with creativity.

Thus, creative thinking is defined as the process of reception, semantic processing, preservation of recei-
ved knowledge and its application in new situations, when solving practical and theoretical problems, i.e.
this knowledge is used in the form of skills and new, original problems are solved on their basis.
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