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In today’s world, characterized by rapid change and uncertainty, creativity is becoming a key skill for successful
adaptation and innovation. This paper discusses whether the school curriculum should promote creativity and crea-
tive thinking. Curricula have the potential to develop creative thinking in students. However, to achieve this goal, it
is necessary to consider the content and teaching methods, ensuring a balance between standardization and creative
freedom to ensure the development of both basic knowledge and students’ creativity. It presents the results of a study
of teachers’ opinions in the Republic of Moldova regarding the role of curricula and teaching materials in various
disciplines in developing and shaping students’ creativity and creative thinking.
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CURRICULUM NATIONAL SI DEZVOLTAREA CREATIVITATII:
PERSPECTIVE ALE PROFESORILOR DIN MOLDOVA

In lumea de astazi, caracterizati de schimbiri rapide si incertitudine, creativitatea devine o abilitate cheie pentru
adaptarea si inovarea de succes. Aceasta lucrare ne-am propus sd examinam dacd programa scolara ar trebui sa pro-
moveze creativitatea si gandirea creativa. In curricula se de a dezvolta gandirea creativi la elevi. Cu toate acestea,
pentru atingerea acestui scop, este necesar si se ia In considerare continutul si metodele de predare, asigurand un
echilibru intre standardizare si libertatea creativa pentru a asigura dezvoltarea atat a cunostintelor de baza, cat si a
creativitatii elevilor. In articol sunt prezintate rezultatele unui studiu al opiniilor profesorilor din Republica Moldova
cu privire la rolul curriculei si materialelor didactice din diverse discipline in dezvoltarea si modelarea creativitatii si
gandirii creative a elevilor.

Cuvinte-cheie: creativitate, gandire creativd, scoala, elevi, programe educationale, curricula.

Introduction

It is well known that the 21st century is characterised by rapid development, rapid changes, high
pace of life, which requires from the individual the same rapid and adequate reactions, flexibility in
the perception of problem situations, productivity and efficiency in solving life tasks. In this context, it
becomes a priority to enrich science with theoretical and empirical data, as well as to develop methods
and mechanisms for the development of active imagination and creative thinking, initiative and creative
abilities of the individual.

The question of whether the school curriculum should contribute to the development of creativity and
creative thinking is the subject of active discussions in scientific literature. Many researchers and educators
agree that the integration of creativity development into the educational process is necessary to prepare
students for modern challenges.

Creativity (from Latin creatio - creation) is a person’s ability to generate new, original ideas that differ
from traditional approaches [7]. Creative thinking, in turn, is a process in which an individual uses imagina-
tion and non-standard approaches to solve problems or create something new.

The main objectives of the curriculum include: ensuring systematic assimilation of knowledge, skills
and abilities; ensuring continuity in learning, moving from simple to complex; taking into account modern
achievements of science, technology and culture and developing students’ creative abilities.

Note that the educational process today is aimed not only at the transfer of knowledge, but also at the
development of thinking skills, which are considered key learning objectives. Integrating creative thinking
across disciplines allows students to master more complex cognitive operations. By combining logic and
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imagination and analysing the most effective ways to solve problems, students learn to choose and apply
different thinking strategies depending on the context.

Conceptual base

The curriculum can and should be a tool to stimulate imagination, flexibility of thought and creative ex-
pression. Including tasks that require students to generate multiple ideas, apply a variety of problem-solving
strategies and not be afraid to make mistakes helps to develop these skills. For example, the Australian edu-
cation programme [ 10] emphasises the importance of critical and creative thinking by encouraging students
to generate and evaluate knowledge, consider alternatives and solve problems

The extent to which it is justifiable to task curricula with developing creative thinking is a matter of aca-
demic debate. Among the proponents of such an approach, first of all, let us name E.P. Torrance [8]. The
American psychologist known for his research in the field of creativity emphasised the importance of creating
learning situations characterised by incompleteness or openness to the integration of new elements. He be-
lieved that such conditions encourage students to formulate multiple questions and develop creative thinking.

In her paper ‘Development of Creative Thinking in Foreign Language Lessons at Primary School’,
Kocapesa describes the benefits of developing creative thinking skills in younger pupils [9]. She consid-
ers the factors that contribute to laying the foundations of creativity in the classroom and offers recom-
mendations for the development of creative thinking in younger students with examples of their practical
application.

Proponents of integrating creativity into the learning process provide many arguments in favour of inte-
grating creativity into curricula:

The need to prepare for the future: Many researchers emphasise that in today’s world of rapid change
and uncertainty, creativity is becoming a key skill for successful adaptation and innovation. Curricula should
purposefully develop creative thinking rather than relying on random opportunities in extracurricular ac-
tivities. The authors of the Conceptul Dezvoltarii Curriculumului Scolar argue that the development of a
system of competences, including creative ones, is necessary for pupils to fulfil their potential, for lifelong
learning, for well-being, for shaping the future and for transforming society [12].

Developing cognitive skills: Incorporating assignments that require students to apply a variety of prob-
lem-solving strategies, integrating creative tasks and projects into the curriculum promotes flexible think-
ing, the ability to generate ideas and find out-of-the-box solutions [2]. It also helps students to see connec-
tions between different areas of knowledge. And the use of discussions in lessons promotes critical thinking
and the ability to argue their point of view.

Creating Motivation and Engagement. Creative assignments and projects that involve active participa-
tion and self-expression increase students’ motivation to learn and engagement in the learning process [6].

Nurturing emotional intelligence: Developing creativity is closely linked to developing emotional in-
telligence, as it requires the ability to express one’s feelings and emotions, understand the feelings of others,
and interact creatively [5].

Developing teamwork skills: Group projects and collaborative creative assignments foster the develop-
ment of effective teamwork skills [3]. Such projects not only deepen students’ understanding of academic
material, but also foster communication and co-operation skills and develop the collaborative competencies
necessary for professional and personal success.

Building confidence and independence: a curriculum that fosters creativity also builds personal quali-
ties such as self-confidence, independence, determination and perseverance. Providing opportunities for
students to express themselves creatively and solve unconventional problems helps them to develop con-
fidence and the ability to assert themselves. These works emphasise the importance of integrating creative
methods into the learning process to develop creative thinking and abilities in students.

However, there are also opposing views. Some researchers believe that excessive standardisation of
curricula may limit creative expression and that creativity is better developed in less formal settings, such
as extracurricular activities or independent projects. In addition, overloaded programmes may leave insuf-
ficient time for creative activities.
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Researchers critical of excessive standardisation of curricula point to its potential negative impact on
students’ creative development. Arguments against overloading curricula with creativity development:

Limited time and resources: Some researchers believe that curricula are already overloaded with com-
pulsory material, and adding additional tasks aimed at developing creativity may have a negative impact on
the acquisition of basic knowledge [1].

Risk of formalising creativity: There is a concern that attempts to formalise and structure the devel-
opment of creativity may lead to its suppression and loss of spontaneity. In his work, Hiam stresses that
excessive standardisation and a focus on specific outcomes can limit creative thinking [4]. He notes that
fear of mistakes and perfectionism, often cultivated in standardised education systems, are barriers to the
development of creativity. Higham suggests focusing on the creative process itself, not just the end results,
to overcome these limitations.

In addition, excessive standardisation can lead to limiting the diversity of educational programmes and
teaching methods. This, in turn, can stifle the development of students’ creativity, as standardised pro-
grammes often focus on learning a fixed set of knowledge and skills, leaving little room for innovation and
creative thinking.

The need to create a special environment:. Some educators argue that creativity is better developed in
a free and supportive environment that can be created outside of school hours (in circles, studios, work-
shops, etc.) [1].

Although extracurricular activities such as clubs and sections play an important role in the development
of creativity, limiting the development of creative thinking to them alone may not be sufficient. These stud-
ies highlight the need for a balance between standardisation and flexibility in educational programmes to
ensure the development of both basic knowledge and creativity of students.

The concept of national curriculum development in the Republic of Moldova takes into account the
Council of Europe recommendations [11] on key competences for lifelong learning, as well as the curricu-
lum development objectives formulated in the Development Strategy ‘Education 2030°. Skills such as criti-
cal thinking, problem solving, teamwork, communication and negotiation skills, analytical skills, creativity
and intercultural skills are an integral part of key competences.

Within the framework of the project ,,Theory and Methodology of Continuous and Cyclical Monitor-
ing and Development of School Curriculum”, we conducted a study on the opinion of teachers from the
Republic of Moldova regarding the role of curricula and teaching materials in different disciplines in the
development and formation of students’ creativity and creative thinking.

Research methodology.

We have developed a questionnaire that includes questions regarding the extent to which the curricu-
lum contributes to increasing the level of imagination, flexibility, ability for creative self-expression and,
in general, the level of creative interaction in students. Some of the questions were aimed at studying the
extent to which the content of the curriculum stimulates in students: development of the ability to pro-
duce a large number of ideas; the ability to apply various strategies in solving problems, to use various
methods of completing tasks without fear of making mistakes; the ability to produce new non-standard
ideas and develop them; the formation of a personal emotionally positive attitude towards the develop-
ment of creativity as a necessary skill of a “high order”, as well as the extent to which the curriculum and
its content contribute to the actualization of such personal qualities as self-confidence, independence, de-
termination, persistence in achieving a goal, the ability to defend one’s opinion, the ability to take risks,
and team creative work skills.

Description of the sample.

87 teachers from different schools and lyceums took part in our study. According to the work experience,
the participants were distributed as follows: 14 respondents with up to 5 years of work experience, 20 - from
6to 15 years, 14 - from 15 to 25 years and 39 teachers with more than 25 years of work experience, Graphi-
cally, the results are presented in Figure 1.
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00 -5 years
45% 16 -15 years O Primary grades
[0 15 - 25 years ] Gymnasium
More than 25 years [ Lyceum
Figure 1. Length of service in the education system Figure 2. Stage of education

Teachers of all three levels of school education took part in the survey: 28 teachers of primary grades, 35
teachers of gymnasium grades (from 5 to 9) and 24 teachers of lyceum grades (see Figure 2).
It should be noted that teachers of all disciplines of humanitarian and real profile took part in the survey.

Analysis of the research results.

Let us further consider the answers received to the questions of the questionnaire.

Question 1: To what extent do you think that the curriculum of the subject you teach contributes to
increasing the level of imagination, flexibility, ability for creative expression and, in general, the level of
creative interaction in students?

Figure 3 presents the results obtained, which show that 81 teachers believe that the existing curriculum
in our education system in various subjects contributes to a great extent (42 teachers) or sufficiently (39
teachers) to increasing the level of imagination, flexibility, ability for creative expression and, in general,
the level of creative interaction in students.

‘ [0 More or less sufficient to alarge extent
L1 More or less sufficient

[ To a small extent
Not conducive to

Figure 3. Extent to which the curriculum influences the development of imagination, flexibility, self-
expression and creative interaction

Question 2: To what extent does the content of the curriculum encourage students to develop the ability
to produce a large number of ideas?

The majority of teachers (68 persons) answered that school programmes stimulate the development of
the ability to produce a large number of ideas to a great (45 - 52%) and sufficient (23 - 26%) extent. How-
ever, 15 teachers (17%) believe that it does not stimulate enough, and 4 teachers (5%) expressed the opinion
that it does not stimulate at all.

5%

O More or less sufficient
to alarge extent
1 More or less sufficient
[0 To a small extent

Not conducive to

O More or less sufficient
to alarge extent
1 More or less sufficient
[0 To a small extent

Not conducive to

Figure 4. Degree of influence of the curricu- Figure 5. Degree of influence of the curricu-
lum on the development of the ability to produce lum on the development of the ability to produce
a large number of ideas new ideas
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Figure 5 shows the answers to question 3: To what extent does the content of the curriculum contribute
to the development of the ability to produce new non-standard ideas, to develop them?

As we can see, the majority of teachers (59-68%) believe that the curriculum content sufficiently con-
tributes to the formation of the ability to produce new non-standard ideas and develop them. At the same
time, only 7 teachers (8%) expressed the opinion that it stimulates this skill to a high degree, and 21 teachers
noted that it stimulates it to a low degree (13 - 15%) or does not stimulate it at all (8 - 9%).

Generating a large number of ideas (fluency) is one of the main components of creativity. Curricula
should offer tasks that stimulate this process (e.g. brainstorming, mind maps). It is important to create an
environment in which students are not afraid to express their ideas, even if they seem unusual or unrealistic.
But it is necessary to consider not only the quantity but also the quality of ideas. Originality and the ability
to generate unconventional ideas are key components of creativity. To develop this ability, it is important
to support and stimulate students’ curiosity and research interest. Curricula should offer tasks that require
learners to think outside the conventional framework, to find new connections and create original solutions,
and should pay attention to the development of critical thinking and the ability to evaluate and select the
most promising ideas.

Question 4: To what extent does the content of the curriculum encourage students to use a variety of
strategies to solve problems, to use different ways of doing things without fear of making mistakes or get-
ting the wrong answer?

9% In response to question 4, the majority of teach-

O More or less sufficient ers expressed the opinion that the content of the

to alarge extent curriculum encourages students to use a variety of

More or less sufficient strategies in problem solving to a great (21 - 24%)

1 To a small extent and sufficient (55 - 65%) extent. However, 11 edu-
Not conducive to cators (13%) felt that this was not enough.

Flexibility of thinking and the ability to apply

a variety of strategies are important components

15%

68%

Figure 6. Degree of influence of the curricu-
lum on the development of the ability to apply a
variety of strategies in problem solving

of creativity. Curricula should offer tasks that re-
quire students to experiment, look for different ap-
proaches and not be afraid of making mistakes. In

our view, what is most important in this context is
the teacher’s ability to create an atmosphere in which mistakes are perceived as opportunities for learning
and growth.

In the process of correcting mistakes, children learn to find creative solutions and look for non-stand-
ard ways. This makes them more ready for change and helps them better cope with the uncertainties and
challenges that life’s journey inevitably brings. Mistakes also help develop empathy and understanding
of others. When a person recognises their own weaknesses and vulnerabilities, they become more toler-
ant of the mistakes of others. This helps to improve relationships and create a more supportive and con-
structive environment where everyone can learn and grow without fear of judgement.

Mistakes also play an important role in building self-confidence. Each time students overcome fail-
ure and find ways to improve, they build confidence in their abilities. This helps them become more
confident in their abilities and ready for new challenges and opportunities. By acknowledging and
accepting our mistakes, we create space for growth and fulfilment. Thus, learning to see mistakes as
opportunities for growth and development is not only a useful skill, but also an important part of our
life journey.

Developing a positive attitude towards creativity is an important factor in motivation and readiness
to be creative. Teachers’ views on this were expressed in response to question 5: To what extent does
the content of the curriculum contribute to the formation of a personal emotionally positive attitude
towards the development of creativity as a necessary “high order” skill)? The results are displayed in
figure 7.
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0 More or less sufficient to alarge extent
[ More or less sufficient
[ To a small extent

Not conducive to

Figure 7. Degree of influence of the curriculum on the formation of positive attitudes towards
creativity

Among the educators who participated in the study, 20 people (23%) believed that the curricula were
highly and 45 people (52%) believed that the curricula were sufficiently stimulating in the formation of
positive attitudes towards creativity. However, 22 people expressed the opinion that the curricula do not
sufficiently (13 - 15%) or not at all (9 - 19%) include tasks that allow students to feel the joy of creativity.

The final question in this part of the questionnaire sought to investigate the extent to which the cur-
ricula promote and reinforce important personal qualities. Question 6 reads as follows: To what extent does
the content of the curriculum contribute to the actualisation of personal qualities such as self-confidence,
independence, determination, perseverance in achieving goals, ability to defend one’s opinion, ability to
take risks, creative teamwork skills? Teachers’ opinion was distributed as follows: it promotes to a high
degree - 28 (32%), sufficiently - 52 (60%), and 9 teachers (10%) believe that it does not sufficiently promote
confidence, independence, determination and other important personal qualities. The results are clearly
presented in Figure 8.

[0 More or less sufficient to alarge extent
I More or less sufficient
[0 To a small extent

Not conducive to

Figure 8. Degree of influence of the curriculum on the actualisation of personal qualities

In our opinion, such personal qualities as self-confidence, independence, determination, perseverance
in achieving the goal, ability to defend one’s opinion, ability to take risks, teamwork skills are important
conditions not only for successful creative activity, but also for harmonious life in any conditions. And the
above-mentioned qualities allow to cope with the challenges of the time, to create conditions for sustain-
able growth and prosperity in the future. Curricula should offer tasks that require students to take initiative,
assume responsibility, defend their ideas and work in teams.

Analysing trends in the development of new ideas.

On average, 25% of teachers believe that modern school programmes stimulate the development of
creativity and creative thinking in pupils to a greater extent. Among the statements of teachers we should
note the following: “In each class there are tasks for creativity and creative thinking”; “In each subject
the curriculum is designed for a multi-level approach to learning, contains a sufficient number of tasks for
the development of creativity”; “Fully meets the requirements, time, period and age of pupils”; “The pro-
grammes have a sufficient number of tasks in which pupils are given the opportunity to express themselves,
their abilities to think creatively and critically, to propose ideas”; “The curriculum is practically already
more focused on the development of creativity and creative thinking in pupils”; “The curriculum is more
focused on the development of creativity and creative thinking in pupils”.

Those who believe that this happens, even if sufficiently, but still not to a high degree (50% on aver-
age) expressed the opinion that the effectiveness of curricula in terms of stimulating creativity may vary
depending on the subject and teaching approaches: “In primary school, abilities are only formed, at an
older age they become apparent”; “Curricula, especially in the language and humanities cycle, contain ele-
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ments that can stimulate creative thinking. For example, they offer tasks for writing essays, compositions”;
“Mathematics develops not so much creativity as logic and spatial thinking”; “Mathematics is not liked by
everyone and mostly causes anxiety in children”; “Some topics (in different subjects) are difficult to learn
and there is little time for creativity”; “The flow of information from outside requires a certain flexibility,
creativity and quick thinking, which go beyond the content of the curriculum”.

On average, 15-17% of teachers believe that the curriculum (does not sufficiently stimulate the develop-
ment of creativity and creative thinking, and 8-10% believe that it does not contribute at all. Among the
comments of these teachers, we note the following: “Just not the 2019 curriculum”; “The development of
creativity occurs in theory: curricula (for example, in English) offer assignments for writing essays, compo-
sitions and dialogues that require students not only knowledge, but also an original approach to expressing
thoughts. However, in reality, these assignments often have strict frameworks and assessment standards.
For example, requirements for a certain structure of essays or limited time, which can restrain free expres-
sion”; “It does not really contribute, since it is inflexible, not variable, but fixed”; “The curriculum ensures
a creative approach and interest, but still does not satisfy the desire and motivation of students for some-
thing new and original”; “It would be good if the textbooks had more pictures, examples of exercises from
which the student could choose in in accordance with their interests, to compose sentences, dialogues,
essays, short texts”; “Perhaps in some topics of the curriculum it would be possible to set additional tasks
that would contribute to the development of creativity, but for the most part this aspect of creativity is not
really targeted”; “The curriculum can contribute to the development of creativity and creative thinking in
students if it includes tasks that require non-standard solutions, teamwork and self-expression, and also
provides freedom of choice in educational activities. However, excessive focus on template tests and strict
frameworks can limit the development of these skills”; as well as the following opinion: “There are no such
tasks in the senior grades”.

- Thus, we will highlight the limitations of developing and stimulating creativity and creative thinking
in educational programs:

- emphasis on memorization: in many systems, the curriculum prefers memorization and reproduction
of information to original thinking;

- lack of flexibility: a rigid structure and a large number of subjects require standardization, not creative
search;

- standardized assessments: tests and exams emphasize the only correct answers, limiting the opportu-
nity to search for new ideas or multiple solutions;

- lack of time: sometimes the curriculum is so overloaded that it leaves no room for extracurricular ac-
tivities or alternative teaching methods;

- complexity of the program: not everything is learned, not everyone has time, there are very complex
topics that could be excluded or more time could be allocated in the curriculum.

Separately, we note that many teachers do not relieve themselves of responsibility for the implementa-
tion of educational programs, for their adaptation to the class and the needs of students, for the actualization
of creative abilities. Examples include the following: “Often it depends on the teacher's attitude”; “A lot
depends on us too. Old methods don 't work, we can introduce new ones”; “It also depends on the teacher
to what extent he or she can use various methods, techniques and techniques to develop a child's creativity
and out-of-the-box thinking”; “It develops thanks to interesting lessons, where there is not only a black-
board and chalk, but creative cooperation between the teacher and the children”.

Everyone agreed that the curriculum should create conditions for the active development of creativity
and creative thinking. This is achieved through:

- problem-based learning: tasks that involve finding different solutions to the same problem stimulate
flexible thinking;

- integration of art and humanities: the inclusion of literature, music, painting, theatre and other arts
helps students visualize and imagine different scenarios, ideas and emotions;

- integration of technology: digital programs and interactive applications can stimulate students’ imagi-
nation;
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- use of gaming technologies and simulations: educational games, role-plays and simulations allow
students to immerse themselves in different situations and find creative solutions;

- variety of tasks and projects (subject flexibility): offering tasks that require different strategies, ap-
proaches and perspectives; allowing students to choose their research topics and methods of work, as well
as express themselves through different creative forms (writing, drawing, music, drama).

- personalized learning: adapting tasks and projects to the interests and needs of each student.

- collaborative learning: using teaching methods that encourage interaction and knowledge sharing
between students (e.g. pair work, group discussions). This also includes team projects: tasks that require
collaboration, exchange of ideas and mutual assistance.

- support and recognition: creating an atmosphere in which students feel confident and safe to express
their ideas and emotions.

- the role of the teacher as a facilitator: the teacher should act as a mentor and mediator, helping stu-
dents to establish contact with each other and find common solutions.

Thus, a curriculum aimed at developing creativity should be:

- Integrated: creative tasks and projects should be linked to other subjects and areas of knowledge.

- Flexible: the curriculum should provide teachers and students with the opportunity to adapt tasks and
work methods to their needs and interests.

- Supportive: it is important to create an atmosphere in which students feel safe and confident to express
their ideas and emotions.

- Evaluative: the assessment of creativity should take into account not only the results, but also the pro-
cess, progress and individual achievements of each student.

Conclusions

Creativity and creative thinking are key aspects of modern education aimed at preparing students to
solve non-standard problems and adapt to a rapidly changing world. The curriculum should have a sig-
nificant impact on the development of creativity and imagination, self-expression and creative interac-
tion in students, and should actively contribute to the development of related personal qualities.

The curricula existing in the Republic of Moldova have the potential to develop creative thinking in
students. However, to achieve this goal, it is necessary to carefully consider the content and teaching
methods, ensuring a balance between standardization and freedom of creativity. It is important to create
conditions in which students can show initiative, experiment and not be afraid of mistakes, which is the
foundation for the development of creativity, offering a variety of tasks, methods and projects, as well
as supporting and encouraging students’ creative expressions. The successful implementation of such a
program requires flexibility, adaptability and cooperation between teachers, students and parents.

Bibliography:

1. BERLINER, D. C. Educational Psychology: Searching for Essence Throughout a Century of Influence. Edu-
cational Psychology Review, 2006, 18(4), 319-343. http://dx.doi.org/10.4324/9780203874790

2. HANDAYANI, R. Students’ Critical Thinking Skills in a Classroom Debate. LLT Journal A Jour-
nal on Language and Language Teaching. October 2016 19(02):132-140  http://dx.doi.org/10.24071/
11t.2016.190208

3. HENNESSEY, B. A.,, AMABILE, T. M. Creativity. Annual Review of Psychology, 2010, 61, 569-598. https://
doi.org/10.1146/annurev.psych.093008.100416

4. HIAM, A. The Manager s Pocket Guide to Creativity. Human Resource Development, 1998. 180 p. ISBN
0-87425-436-1.

5. MAYER, J.D., SALOVEY, P.,, CARUSO, D. R. Emotional Intelligence: Theory, Findings, and Implications.
In: Psychological Inquiry, 2004, 15(3), 197-215. https://doi.org/10.1207/s15327965pli1503 02

6. ROBINSON, K. Out of Our Minds: Learning to be Creative. Revised and Updated Edition, Capstone Publish-
ing Ltd., Chichester. 2 January 2012. Print ISBN: 9781907312472. Online ISBN: 9780857086549. https://doi.
org/10.1002/9780857086549

263



STUDIA UNIVERSITATIS MOLDAVIAE
Revista stiintifica a Universitatii de Stat din Moldova, 2025, nr. 5(185)

7. RUNCO, M. A., JAEGER, G. J. The Standard Definition of Creativity. Creativity Research Journal, 2012, 24
(1), 92-96. http://dx.doi.org/10.1080/10400419.2012.650092

8. TORRANCE, E. P. The Torrance Tests of Creative Thinking: Norms-Technical Manual. Personnel Press. 1966.

9. KOCAPEBA /1. C. Pazsumue kpeamusHo20o mMbluLleHUs HA YPOKAX UHOCMPAHHO20 SA3bIKA 8 HAYALHOU WKOLe
// Hayunvle svickasviganus. 2024. Nel1(48). C. 26-29. https://nvjournal.ru/article/Razvitie_kreativnogo mysh-
lenija_na_urokah inostrannogo jazyka v nachalnoj shkole

10. https://www.australiancurriculum.edu.au/resources-and-publications/publications/program-of-research-2017-2020/

11. https://op.europa.eu/en/publication-detail/-/publication/6fdal26a-67c9-11e8-ab9c-01aa75ed71al/language-ro

12. https://mec.gov.md/sites/default/files/concept-26-aprilie-compressed 6630a85a97a2e.pdf

N. B.: This article is made within the subprogram ,, Theory and Methodology of Continuous and Cyclical Moni-
toring and Development of School Curriculum”, cod 011401.

Data about the author:
Svetlana TOLSTAIA, PhD, Professor universitar, Moldova State University.
ORCID: 0000-0002-0985-6142

E-mail: tolstaiasv(@gmail.com

Presented: 28.02.2025

264



