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PECULIARITIESOF TEACHING AND TRAINING LISTENING IN
THE PROCESS OF TEACHING ENGLISH

Natalia HIOARA
Academia de Sudii Economice din Moldova

Limba este cel mai important mijloc de comunicare interumand. A poseda limba inseamna a o putea folosi in scopuri
comunicative, ceea ce presupune schimb de informatie la nivel oral si scris. In acest context, in lucrarea data se examineaza
problema insusirii deprinderilor de audiere (intelegere orald) in cadrul procesului de predare-invatare a limbii engleze.

Listening is one of the most important ability that a non-English-speaking student needs. Such ability is a
crucial tool that aids the learning process. Listening is the most frequently used language activity. Listening
is a complex developmental challenge to be intertwined with many other developmental accomplishments:
attention, memory, language, and motivation. So, listening as a skill assumes more and more weight in source
language or foreign language classrooms than ever before. In language learning and teaching there exist
different listening techniques. Real-life listening situations differ greatly from a usual classroom listening
because the language is informal and spontaneous, usually people take turns, pronunciation is not often clear
because of the speaker or noise environment, usually words are shortened, vocabulary is colloquial and
grammar tends to be ungrammatical. But the most striking feature of real-life listening is that the speech is
never repeated. Language must be taught in an integrative way where all four skills are focused. Thus,
listening is of great importance to both learning in general and especially second language learning. Listening is
important because the ability to understand what others say is essential for communicative interaction.

It should be taken into account that the level of listening input must be higher than the level of language
production of the target learners. So, language teaching pedagogy must incorporate academic and designed
listening practice. Obviously listening influences other skills.

Listening as a skill is important because it is the most frequently used language activity. An average adult
spends approximately three times as much time listening as reading. Listening is a skill related to a psychic
process distinguishing from hearing: Hearing involves just perceiving sound in a passive way while listening
presupposes an active and immediate analysis of the streams of sounds.

Listening is a complex process in which many things happen simultaneously inside the mind. The listening
process basically involves seven steps: The person communicating (i) has his purpose in mind and (ii) produces
the oral symbols which will carry his ideas across. The person receiving the communication (iii) hears the
oral symbols, (iv) recognizes and interprets them, (v) selects what he wants (vi) to comprehend or to retain so
that he can (vii) respond or react.

Spoken language is different from it written variation. It is not organized, does not consist of complete
sentences and is full of interruptions, hesitations and repetition and does not necessarily contain a lot of
information. Hence students are exposed to authentic speech instead of artificial dialogue or written speech
which is read.

Listeners would have "expectations" about how a conversation might go, what they are going to hear and
what their interlocutor is going to say. The implication is that there should be pre-listening activities to prepare
students for what they will hear. People listen for a purpose and they have a specific reason for listening.
Hence it is vital that students are asked to listen for something during their while-listening exercises. Often
spoken language is simply for social interaction and not for exchange of ideas or information. Language
learning depends on listening. Listening provides the aural input that serves as a basis for language acquisition
and enables learners to interact in spoken communication.

In language learning and teaching there exist different techniques for listening:

|. Top Ten Listening Techniques recognized by language teachers. Listening seems like a simple process
and yet so many of us are more eager to talk than to listen. Here are some tips:

1. Stay present. Do not let your mind wander. Many are composing a response before the speaker has a
chance to completely finish his / her thought.
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2. Make eye contact. Let the speaker see your interest by regularly making eye contact.

3. Ask questions for clarification; This is not your time to respond. Get really clear about what is being
said. If you do not understand, ask questions in an open non-charged manner.

4. Acknowledge feelings. If the speaker is telling you something about his / her feelings, acknowledge them.
You do not have to agree to show that you see the speaker is upset or happy about something.

5. Restate or paraphrase. Make sure you are getting the information the speaker is presenting by periodically
repeating what you hear in different words the speakers;

6. Seek first to understand and then to be understood. Before you state your thoughts and ideas make
sure you totally understand and acknowledge the speakers thoughts.

7. Give nonver bal feedback — While the speaker is speaking, be sure to smile, nod, and frown.

8. Shrug your shoulders, or raise your eyebrows, whatever is appropriate.

9. Silence. Do not be afraid of this. Periods of total quiet will allow you and the speaker to think about what
was said. When you are sure the speaker has completed his/her thoughts on the subject it will be time for
you to comment. Take in all the information both verbal and nonverbal. Focus on the meaning of what is
being said and also what is not being said;

10. Get permission. Sometimes people just want to be heard. At other times they are seeking advice. Give
advice only when requested and only after the person has had a chance to give you the whole story. If you
are not sure, ask if the person is looking for your input.

II. Listening strategies are techniques or activities that contribute directly to the comprehension and recall
of listening input. Listening strategies can be classified by how the listener processes the input.

[11. Top-down strategies are listener based; the listener taps into background knowledge of the topic, the
situation or context, the type of text, and the language. This background knowledge activates a set of expectations
that help the listener to interpret what is heard and anticipate what will come next. Top-down strategies include:
a) listening for the main idea; b) predicting; c) drawing inferences; d) summarizing.

|V.Bottom-up strategies are text based; the listener relies on the language in the message, that is, the
combination of sounds, words, and grammar that creates meaning. Bottom-up strategies include: a) listening
for specific details; b) recognising cognates; c¢) recognising word-order patterns. Strategic listeners also use
metacognitive strategies to plan, monitor, and evaluate their listening: 1) They plan by deciding which listening
strategies will serve best in a particular situation; 2) They monitor their comprehension and the effectiveness
of the selected strategies; 3) They evaluate by determining whether they have achieved their listening
comprehension goals and whether the combination of listening strategies selected was an effective one.
Active listening is a way of listening and responding to another person that improves mutual understanding.
Listening provides the aural input that serves as the basis for language acquisition and enables learners to
interact in spoken communication. Effective language instructors show students how they can adjust their
listening behavior to deal with a variety of situations, types of input, and listening purposes. They help
students develop a set of listening strategies and match appropriate strategies to each listening situation.

Teaching listening requires a bit more on the part of the teacher than that of the learners. One of the main
principle of teaching listening should be language material intended to used for training listening comprehension
should never be presented visually first. Good listening lessons go beyond the main listening task itself with
related activities before and after the listening. The format may be like the following: |. Pre-Listening Stage:
Some activities before listening may serve as preparation or warm-up for listening in several ways. These
function as ‘reference’ and ‘framework’ by giving prior knowledge of listening activities. Some recommended
per-listening activities include: a) introducing the topic and assessing their background knowledge of the
topic or content of the material through commenting on a picture or photograph; b) activating their existing
knowledge through discussion. Reading through comprehension questions in advance, working out own
opinion on a topic, predicting content from the title etc. can be done; c) clarifying any necessary contextual
information and vocabulary to comprehend the text. In this regard showing pictures maps or graphs and may
be helpful; d) informing them of the type of text, their role, purposes of the listening etc. A short reading
passage on a similar topic may help them. I1. While-Listening Stage: activities in this stage must follow the
learners’ specific needs, instructional goal, listening purposes and learners’ proficiency level. While listening
activities directly relate to the text and listeners are asked to do these during or immediately after listening.
Some specific cares are required in designing while-listening activities. These are: a) if the students are asked
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to give written information after listening, they should have chance to listen the text more than once which
makes it easier for them to keep concentration while listening with specific purposes; b) Writing activities
should be to a minimum. As comprehension is the prime target, writing would make the listening more
demanding; c) global activities like getting the main idea, topic, setting, summary that focus on the content
and forms of the text should be given more so that listeners are guided through the text. Listening for the gist
is such an activity; d) more questions should be set up in order to focus student’s attention on the crucial
elements that might help to comprehend the text. Following the rout on a map or searching for specific clues
to meaning, or identify description of the given pictures might be appropriate here; e) attaching predicting
activities before listening so that students can monitor their comprehension as they listen. Listening with
visuals may serve here; f) giving immediate feedback to make the students examine their responses and how
it was. Listening activities here become varied according to their purposes and objectives. Four major distinctions
include Attentive listening, extensive listening, intensive listening, selective listening and interactive listening.

Listening is a complex process in which many things happen simultaneously inside the mind. The listening
process basically involves seven steps: the person communicating has his purpose in mind and produces the
oral symbols which will carry his ideas across. The person receiving the communication hears the oral
symbols, recognizes and interprets them, selects what he wants to comprehend or to retain so that he can
respond or react.
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